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STUDY ABSTRACT 

This applied study titled "The Diglossia in Spoken Classroom Discourse and Its Relation to the 
Language Ideology of Arabic Language Teachers" aimed to uncover three main aspects: the 
linguistic level (colloquial vs. classical) used in the spoken classroom discourse of Arabic 
language teachers in public education; the language ideology that teachers hold regarding 
language use and spoken language; and the relationship pattern between the linguistic level 
used and the language ideology among language teachers. 
The researcher adopted a qualitative approach, utilizing a case study method, along with 
interviews, classroom observations, and audio recordings to collect field data. The MAXQDA 
program was employed to organize and analyze qualitative data. 
The study revealed that the predominant feature of Arabic language teachers' speech in 
classrooms is adherence to the classical level of language. It also found that teachers' speech 
during Arabic lessons is not devoid of colloquial dialect to a limited extent. Most instances 
where teachers used the colloquial dialect were justified by an ideology that rationalizes such use. 
The study identified a set of thirty language ideologies embraced by Arabic language 
teachers, distributed across six diverse areas: social, educational, pedagogical, and linguistic. 
Results showed that the language ideology among Arabic teachers is not fixed or stable; 
rather, it is flexible and dynamic, influenced by various situational and contextual factors. 
Thus, it is difficult to definitively assert that teachers’ linguistic practices (as embodied in 
spoken classroom discourse) align perfectly with their language ideologies, though there is a 
significant degree of harmony between the two. 
The study recommended various elements of the educational process, notably: enhancing 
the role of school leadership in creating a positive climate and providing an environment that 
supports language learning. It also suggested encouraging extracurricular activities to 
reinforce what students learn in the classroom, as well as urging teachers to consider 
emotional and practical aspects when teaching language, rather than focusing solely on 
linguistic knowledge. 
Furthermore, the study proposed suggestions for future research, the most important being: 
promoting extensive qualitative field research in educational contexts, as this type of 
research is better equipped to provide a deep and accurate understanding derived from 
actual realities. It is more effective than other methods in studying complex social and human 
phenomena with interrelated factors. The study also recommended employing a cultural 
ethnographic approach to investigate organizational cultures within public schools and their 
impact on the teaching and learning processes. Finally, it suggested targeting Arabic teachers 
in studies that encompass all aspects and characteristics of the teacher's persona, both 
hidden and visible, and examining their interactions to provide a comprehensive, 
multidimensional perspective that ensures a thorough understanding of the teacher's 
personality from all angles, thereby facilitating more effective engagement with it. 
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