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Abstract

Study Title: Discourse Strategies in the Texts of Teaching Arabic as
a Second Language- a Pragmatic Study

Researcher: Elham D. Alenezi.

Academic Supervisor: Dr. Lamya H. Alageel.

Degree: Master.

University & College: Imam Mohammad Ibn Saud Islamic
University (IMSIU), Arabic Language Institute

Department &major: Applied Linguistics. Academic year: 1443
AH

This study seeks to analyze the educational discourse pragmatically,
revealing the means and mechanisms of discursive strategies in teaching
Arabic as a second language texts. The strategies addressed are solidarity,
directive, allusive, argumentative. The study also explores the educational
purposes which justified the presence of these strategies in the second and
third levels of the series of reading course texts for teaching Arabic at the
Arabic Language Teaching Institute at Imam Muhammad lbn Saud Islamic
University. To achieve its purpose, this study applied the pragmatic
method, and the analysis was carried out according to its measures. The
most important findings of the study were the following:

1. The discourse strategy is represented in the reading texts and in
their titles. Moreover, the existence of various discourse strategies
shaped the structure of educational act in corpus texts.

2. The directive strategy prevailed in corpus texts, which agreed with
the general objective trends. The religious, behavioral, and societal
values represented the most prominent topics the educational
discourse was concerned with.

3. Focus on pragmatics appeared in corpus texts, which was
represented by introducing the Arab culture with its types and
forms on the one hand and employing the methods that justified
text modifications based on Arab culture and societal restrictions
on the other hand.

4. The presence of discourse strategies in educational texts has two
aspects: The first is what the context requires, and the other lies in
what the educational context necessitates, the linguistic diversity it
entails, and the transmission of communication methods adopted



by Arabic speakers. The presence of discourse strategy in the study
corpus is an educational goal itself, for the learner’s mastery of its
mechanisms, means, and use is an educational objective. Hence,
the peculiarity of the discourse strategy employed in the discourse
of teaching Arabic as a second language is evident.

. The purposes of the texts’ creator tended to establish new
knowledge alongside the learner’s previous knowledge and his/her
first culture. For this reason, the argument methods and
mechanisms in educational discourse were less intensive than
those used in other discourse patterns, in addition to the learner’s
desire to receive the discourse and believe what it contains, as the
discourse is not directed to a denying or objecting recipient.
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