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Written classroom discourse analysis of Arabic Language Learners
as a second Language and its relationship to their beliefs about
written expression.

This study aims to recognize classroom discourse characteristics in writings
of Arabic Language learners as a second language, in addition to their
beliefs about written expression, also to clarify the relationship of written
classroom discourse with the beliefs of Arabic Language learners as a second
language.
This study also sought to reply the study’s questions as follows:
4- What are the characteristics of written classroom discourse for Arabic
Language learners as a second language?
A group of questions derive from this central question:
—-  What is the form of written classroom discourse in the sample study?
- What 1s the content of written classroom discourse in the study
sample?

—  What are features of written classroom discourse in the study sample?

5- What are the beliefs of Arabic language learners as a second language
about written expression?
6- What 1s relationship between written classroom discourse and beliefs
of Arabic language learners as a second language?
This study based on methodology of case study to answer these questions,
data analyzed through classroom discourse analysis and the research sample
formed of six Arabic language learners as a second language at Arabic
Linguistics Institute - King Saud. I employed there tools for data collection
which were: written tasks, questioners and interview.
Study results showed variance among sample study of most writings in
terms of classroom discourse extent, proportion of its size to its content, in
addition to variance among learners upon usage of punctuation marks and
diversity of their information recourses.
The study results also showed difference between samples of most writings,
in terms of discourse meaning and content, such as their variance in

determining the target of written classroom discourse and how clear that,



suitable, sequencing and logical order. Moreover, how to present this and
1s it appropriate in that context.

The study results also revealed that most of persons in the sample
commanding usage of functional vocabulary and those which organize the
discourse, beside proper employment of vocable expressing the intended
meaning. Also, the findings showed that most of the researched using some
linguistic phenomena which help to achieve semantic cohesion such as:
reduplication, generalization and embedding, beside reference phenomena
within and outside the text, which helps to achieve grammatical cohesion.
They had weakness using some phenomena such as synonymy, ellipsis and
substitution.

Results showed that most of the researched using simple, compound and
interference sentences, in addition to usage of conjunctions of addition |,
causality , metonymy and time between sentences, beside taking into
account division of discourse to several paragraphs, as well as their finely
usage of some conjunctions. This weakened usage of conjunctions between
paragraphs among all sample members.

Moreover, study results showed up group of beliefs of language learners as
a second language about written expression of which the most important
are: beliefs that researched had in the main; such as importance and benetfits
of written expression belief, as well as frequent reading belief, continues
practice and rehearse of writing to motivate ideas upon written expression,
difficulty of written expression subject, difficulty of writing on topics they
do not have enough information about and more than that the
unwillingness of some of them to write on topics, which is not one of their
concerns.

Regarding the relationship between classroom discourse and beliefs, the
study showed a relationship between written classroom discourse and
beliefs of Arabic language learners, perhaps the most important of them:
that most of the researched vary in speech characteristics of classroom
discourse in terms of form, structure, meaning and content, between
appropriate or somewhat appropriate, perhaps due to the belief of the

importance of written expression, and the need to exercise continuously.



This may be due to their belief in the importance of written expression,
and the need to exercise it continuously.
The results of the study also showed a significant relationship between the

beliefs of the learners and their use of learning and education strategies.
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